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Abstract: The purposes of this research are to find out the effectiveness 
and how effective the implementation of self-assessment in teaching 
reading comprehension on narrative text to the tenth grade students of 
SMA Negeri 7 Pontianak in academic year 2014/2015. In this research, the 
writer used pre-experimental research and the sample was class X IIS 1 
which consists of 33 students. The research found that the students in the 
school need an effective assessment which might help them engage in the 
learning process and give them feedback that hence improved future 
learning. The result of this research shows that self-assessment helps 
students in reading comprehension on narrative text which is represented 
by the t-compution is 28.39 with the effect size is 16.39 or categorized as 
strong effect. It indicates that the implementation of self-assessment is 
effective in teaching reading on narrative text. 
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Abstrak: Penelitian ini bertujuan untuk mengetahui keefektifan dan 
tingkat efektifitas dari penerapan self-assessment dalam pengajaran 
komprehensi membaca pada teks narrative terhadap siswa kelas 10 SMA 
Negeri 7 Pontianak tahun ajaran 2014/2015. Penilitian ini dilakukan 
dengan metode pre-eksperimen dan sampel penilitian adalah kelas X IIS 1 
yang terdiri atas 33 siswa. Dari penilitian yang dilakukan ditemukan 
bahwa siswa di sekolah tersebut memerlukan cara penilaian yang efektif 
untuk membantu mereka terlibat dalam proses belajar and memperoleh 
umpan balik untuk perkembangan pembelajaran. Hasil penelitian ini 
menunjukan bahwa self-assessment membatu komprehensi membaca 
siswa pada teks narrative yang dibuktikan pada t-compution 28.39 dengan 
tingkat efektifitas 16.39 atau dikategorikan memiliki efek yang kuat. Hal 
ini menandakan bahwa penerapan self-assessment efektif dalam 
pengajaran komprehensi membaca pada teks narrative. 
 
Kata Kunci: Self-Assessment, Komprehensi Membaca, Teks Narrative 
 
t has been already common that the assessment of students’ work is clearly 
determined by the teacher on the result whether it is a success or a failure. It is 
crucial that teachers need to realize assessment is also playing a big role in 
education. As according to McMunn (2006), assessment is the act of collecting 
information about individuals or groups of individuals in order to better understand 
them. The purpose of assessment is to provide feedback to students and to serve as 
a diagnostic and monitoring tool for construction. In this research, the writer 
brought out into surface that the assessment process is not merely putting the 
I 
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students into a certain rate of standard which is implemented in form of the mere 
score toward students’ achievement. Indeed assessment has potential to allow for a 
greater expression of students’ abilities and achievements. 
 Based on the observation that the writer conducted to the tenth grade at 
SMA Negeri 7 Pontianak, the writer found out on how the process of assessment 
affected so far to the students’ learning especially in English subject in reading 
comprehension. Reflecting to the current assessment procedures so far in the school 
is minor to assess the full range of essential student outcomes. The assessments 
which are given so far to the students dominantly purposed to see the students’ 
outcome as a view of their mastery in a certain learning which is represented only 
in a mere score. And if such misconception thought occurs in the system of 
assessment in the classroom, then it may lead to the failure of the students’ 
learning. Cummins (2002:20) clearly emphasizes that the failure of assessment and 
instruction to interact effectively is triggered when inappropriate assessment 
approaches lead to inaccurate identification of the learning targets, improper 
program placement, inadequate monitoring of students progress and the long-term 
failure. 
 Indeed it may become a consideration for teachers have to realize the 
assessment is important for the learning process, therefore Black and William 
(2004:11) stated that assessment for learning is assessment that helps students 
identify the strengths and weakness of their performance so that they can improve 
their achievement through appropriate assessment. Accurate and effective 
assessment is needed due to ensure that the instructional programs meet learners’ 
needs. Talking about accurate and effective choice in assessing students in the 
classroom, the writer brought out the basic point of view of assessment as 
according to McMunn (2006:4) stated that regarding to assessment demonstrations 
of knowledge and skills, authentic assessment is appropriate way used to prepare 
students for life, not just to take a test. Self-assessment  is a key element in 
authentic assessment, the motivated and strategic efforts of students to accomplish 
specific purposes. Andrade and Du (2007) also clearly defined the definition of 
self-assessment where it is a process of formative assessment during which students 
reflect on and evaluate the quality of their work and their learning, judge the degree 
to which they reflect explicitly stated goals or criteria, identify strengths and 
weaknesses in their work, and revise accordingly. The regarding formative 
assessment above is designed to assist the learning process by providing feedback 
to the learner, which can be used to identify strengths and weakness and hence 
improve future performance. 
The benefits of self‐assessment are well documented in research, and 
include: development of metacognitive skills – students become more skilled at 
adjusting what they are doing in order to improve the quality of their work (Cooper, 
2006); increased responsibility for students’ own learning as a result of more 
opportunities for self‐reflection (Cyboran, 2006); positive effects for low achievers 
– reducing achievement gaps (Black & Wiliam, 2004); development and refinement 
of students’ capacity for critical thinking (Cooper, 2006). 
Regarding to the problem that the tenth grade students of SMA Negeri 7 
dealing with is on reading comprehension, especially in a certain text which is 
relative long like narrative text that the writer took to implement the self-
assessment. Talking about reading, reading can be considered as the most difficult 
language skill to assess. Eskey (2005:572) reminds us that beyond a certain 
minimal competence, there is no general proficiency in reading, every reader being 
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more proficient at reading some texts than others. Shohamy (2000:34) calls for 
multiple measures to be used for testing reading comprehension. One of the 
problems of reading is that the processes are internal, hidden, and abstract. Self 
assessment can aid in making the hidden processes more external and visible, 
allowing him/her to develop their inner measure of progress. The learner should 
therefore be given the opportunity of participating in the assessment process since 
the learners’ own knowledge of their own experience with the language is 
necessarily more extensive than what anyone else may recognize or be able to 
judge. 
Here, regarding to the implication of self-assessment in reading 
comprehension means teacher lets the students become partners in the assessment 
process. Students are encouraged to engage in self-assessment and to collaborate 
with teachers to review performance and decide the next steps in the learning 
process. One of the key aspects of student self-assessment has to do with criteria (or 
standards). O’Malley (2000) proposed some sample forms of self-assessments as 
the part of authentic assessment, one of those self-assessments that the writer 
brought out in this research is self-assessment using checklist. Checklists and rating 
scales are good for documenting reading skills as well as reading comprehension 
strategies. Checklists are list of characteristics or behaviors that are scored as yes/no 
ratings. In self-assessment using checklist, learners evaluate performance in light of 
their own goals, desires, and previous attainments and thus become more cognizant 
of present performance as well as steps that must be taken to extend their learning. 
In this type of self-assessment, standards are embedded in the value system and 
inherent goals of students. In “standards-referenced” self-assessment, learners 
compare their own characteristics of performance against established standards or 
criteria. Students can use a self-assessment checklist to indicate that they have 
completed all tasks or steps before submitting assigned work. 
In conclusion, involving the self-assessment in the learning process may let 
the teacher facilitates the students to manage their evidence in learning. The teacher 
provides guidance and support to students as they generate the criteria they need in 
reading and as well to evaluate how far they have already applied the criteria of the 
goals in reading, especially on narrative text through the self-assessment. 
Picture of Self-Assessment Using Checklist 
(Adapted from O’Malley, 2000) 
Student’s Name:                                                              Title of the text: 
  
 
No. Elements in Narrative Text Thick ‘yes’ or ‘no’ 
A. Setting 
1. I know when the story happens 
2. I know where the story takes place 
 
Yes □              No □  
Yes □              No □ 
B. Character/Characterization 
3. I know the main character in the story. 
4. I know the minor character(s) in the story. 
5. I know (at least 1 personality) of each character in 
the story (main and minor). 
 
Yes □              No □ 
Yes □              No □ 
Yes □              No □ 
C. Plot 
6. I know what even started in the story (from the 
paragraph orientation). 
7. I know what the problem happens in the story. 
8. I know how the problem is resolved. 
 
Yes □              No □ 
 
Yes □              No □ 
Yes □              No □ 
D. Theme 
9. I know what the story teaches to us. 
 
Yes □              No □ 
E. Point of View 
10. I know the point of view that the writer uses in the 
story. 
 
Yes □              No □ 
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METHOD 
 The form of this research was quantitative research which was formed in 
pre-experimental study. This research used measurement technique that was pre-
test and post-test to investigate students’ proficiency in reading comprehension. 
The pre-test is the test which was given to the students before the treatment, while 
the post test is the test which was given after the students got the treatment. The 
single group pretest-post-test design was represented as below: 
Table 1 
The Design of Pre-Experimental Research 
 
Experimental                            O1                        X                   O2 
(Adapted from Cohen, Manion, Marrison, 2007:282) 
 
The table above shows that O1 represents the pre-test while O2 represents 
the post-test and X represents the treatment that is the implementation of self-
assessment. In this research, the treatment was given two times in order to 
minimize the bias occurred by chance. The steps of conducting the research were: 
1) Defining the population 2) Taking the sample 3) Administrating the pre-test 4) 
Giving the treatment 5) Administrating the post-test 6) Organizing and analyzing 
the data. 
The population of this research was taken from the tenth grade students of 
SMA Negeri 7 Pontianak in academic year 2014/2015. Creswell (2012:142) says 
that “a population is a group of individuals who have the same characteristic”.  
According to data of tenth grade students in the school, the population are 8 classes 
of tenth grade and the total of the students is 252. 
The sample of this research was class X IIS1 that has 33 students. As 
according to Creswell (2012:142) a sample is a subgroup of the target population 
that the researcher plans to study. This research applied cluster random sampling 
where the sample was chosen in a group not as an individual. 
In this research, the writer used the measurement technique by 
administrating pre-test and post-test to the sample of research. The pre-test was 
conducted to find out the basic knowledge or students’ ability on reading 
comprehension on narrative text before the treatment was given. After two times of 
treatments, the post-test was administrated which is aimed to know whether there is 
any effect or not on students’ reading comprehension on narrative text.  
In this research, the writer used written test to gather the data. The test was 
in form of essay questions with ten items where the students had to answer those 
questions based on a certain story of narrative text given. 
Concerning to the research problem which is formulated to find out whether the 
implementation of self-assessment is effective or not and how effective it is, 
therefore the writer used the t-test and effect size formula. The qualification of the 
effectiveness is shown in the scale where the effect size 0 – 0.20 categorized as 
weak effect, 0.21 – 0.50 categorized as modest effect, 0.51 – 1.00 categorized as 
moderate effect and > 1.00 categorized as strong effect. 
𝑡𝑜𝑏𝑡𝑎𝑖𝑛𝑒𝑑 =  
?̅?
𝑆?̅?
 = 
11.667
0.411
 = 28.39 
(Adapted from Furlong and Lovelace, 2000:336) 
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𝐸𝑆 = 𝑡 √
1
𝑛
  
ES = 28.39 √
1
33
 = 16.39 
(Adapted from Smith, 1988 cited in Sari, 2003:41) 
 
 On the first step of the data analyzing, the writer computes the difference of 
each pair of students’ scores by subtracting the students’ score in pre-test (X1) with 
the students’ score in post test (X2) as shown in the following formula:  
Dstudent 1 = X1 – X2 = 70 – 60 = 10 
(Adapted from Furlong and Lovelace, 2000:336)                             
 Second, after the difference of each pair of students’ scores have been 
computed, the writer computes the mean difference score (?̅?) by dividing the sum 
of the difference score (∑ 𝐷)with the number of the students (N) as shown in the 
following formula: 
?̅? = 
∑ 𝐷
𝑁
 = 
385
33
= 11.667                         
(Adapted from Furlong and Lovelace, 2000:336) 
In order to complete the value of the estimated standard error which is 
needed to compute the t-value, the writer computes the standard deviation of the 
difference scores by applying the following formula: 
SD= 
√∑ 𝐷
2− 
(∑ 𝐷)
2
𝑛
𝑛−1
 
SD= √
182575−
(11.667)2
33
33−1
 
SD= √
178445
32
    = 2.36 
(Adapted from Furlong and Lovelace, 2000:336) 
 Then the writer computes the estimated standard error by dividing the 
standard deviation (SD) with the squared of the total number of students (√𝑛) as 
shown in the following formula: 
𝑆?̅? =  
𝑆𝐷
√𝑛
  = 
2.36
√33
 = 
2.36
5.74
 = 0.411 
(Adapted from Furlong and Lovelace, 2000:336) 
 After the mean of the difference score and the estimated standard error have 
been computed, the writer then computes the t-value and the effect size using the t-
test and effect size formula presented above. 
 
FINDINGS AND DISCUSSION 
 
Findings 
 After doing a research on implementation of self-assessment in teaching 
reading comprehension on narrative text to the tenth grade students of SMA Negeri 
7 Pontianak in academic year 2015/2016, the writer found the contribution of self-
assessment implementation toward the students learning, especially in their reading 
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comprehension on narrative text. As it was strengthened in the process of teaching 
learning before and after the treatment of self-assessment given, there was a 
significant difference in the students’ learning which was shown in their pre-test 
and post-test score. 
Diagram of the Average Score in Students’ Pre-test and Post-test 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
From the diagram above, it shows there was an increasing toward students’ 
score from their pre-test to the post-test. From the average score of setting of pre-
test and post test they have already reached the maximal credit of setting test item 
that is 10 point.  But from the average score of character, they got a little 
decreasing, but it does not matter because their score in the element of character is 
close with the maximal credit of character test item that is 30 point. The average 
score of 5 elements of narrative text in the test items above almost have 
improvement, especially for the element of plot and theme. Where in the pre-test, 
they did have little knowledge toward plot and theme of narrative text which is 
shown in the score that they far from the standard score of element of plot that is 40 
and the standard score of theme that is 15. However, from the deal of improvement 
in the post test they can show they have already known how to recognize the plot 
and the theme of a narrative text, where their answered already touched the point of 
the questions.  
However, the visible increasing score of students’ pre-test and post-test 
above is not enough to show whether the self-assessment did give contribution and 
affect to the students’ reading comprehension on narrative text. Therefore, the 
writer needed to find the measurement and the analysis data to obtain the 
substantial data to prove the significant development of students reading 
comprehension on narrative text especially through the calculation of their score in 
pre-test and post-test. Then regarding to answer the research problem, the writer 
analyzed the data by using t-test and the result of the computation is as below: 
10
25,9
24,54
0
5
10
24,97
27,42
7,72
5
Average score of
setting
Average score of
character
Average score of
plot
Average score of
theme
Average score of
point of view
The Students' Average Score of Elements 
of Narrative in The Test Items
Pre-Test Post-Test
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First, the writer computed the difference for each pair of students’ scores. 
The example of the computation can be seen as below: 
Dstudent 1 = X1 – X2 = 70 – 60 = 10 
After gaining the difference for each pair of students’ score, the writer 
computed the mean of the difference score. The computation is as below: 
?̅? = 
∑ 𝐷
𝑁
 = 
385
33
= 11.667 
 
 Third, the computation of standard deviation of the difference scores is as 
below: 
SD= 
√∑ 𝐷
2− 
(∑ 𝐷)
2
𝑛
𝑛−1
 
SD= √
182575−
(11.667)2
33
33−1
 
SD= √
178445
32
    = 2.36 
 After the standard deviation of the difference score has been computed, the 
writer computed the estimated standard error. The computation is as below: 
𝑆?̅? =  
𝑆𝐷
√𝑛
  = 
2.36
√33
 = 
2.36
5.74
 = 0.411 
 
Next, the writer computed the t-value by dividing the mean of the difference 
score (𝐷̅̅̅̅ ) with the estimated standard error (𝑆?̅?). The computation is as below: 
𝑡𝑜𝑏𝑡𝑎𝑖𝑛𝑒𝑑 =  
?̅?
𝑆?̅?
 = 
11.667
0.411
 = 28.39 
 
 The result of the t-test is 28.39. The degree of freedom in this research is 32. 
In the table of t-value, it is found that with 32 degree of freedom at t-value of 2.042 
is needed for the t-value for 0.05 level. So it can be concluded that the 
implementation of self-assessment is effective in teaching reading o narrative text 
to the tenth grade students of SMA Negeri 7 Pontianak in academic year 
2014/2015.  
 Last, the writer computed the effect size. The computation is as below: 
 𝐸𝑆 = 𝑡 √
1
𝑛
 
 ES = 28.39 √
1
33
 = 16.39 
 Therefore, based on the computation, the effect size is 16.39 with the 
category “strong effect”. Thus, the implementation of self-assessment is effective in 
teaching reading comprehension on narrative text to the tenth grade students of 
SMA Negeri 7 Pontianak in academic year 2014/2015. 
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Discussion 
Regarding to the findings in this research, the writer felt more the 
contribution of self-assessment toward students’ learning, especially in their 
reading comprehension on narrative text. The writer found that self-assessment 
which was done by the students gave the contribution in their learning. Supported 
by theory of Sadler about the aim of self-assessment (2006:20) that self-assessment 
provides advantages toward students learning, as pedagogically, it provides 
students an opportunity to analyze their work and make changes, metacognitively, 
it develops the learning skill of evaluating their own work, and ffectively, it 
changes students‘ perspective and improves the learning environment. 
Through this research the writer found that self-assessment is appropriate in 
metacognition process where the teacher wants the students are able to draw their 
own learning and keep the record as well as feedback of their work for the long last 
learning. It is strengthened by the theory of Earl (2003:11) about students’ learning 
if they are gaining feedback that when students become comfortable with a 
continuous cycle of feedback and adjustment, learning becomes more efficient and 
students begin to internalize the process of standing outside their own learning and 
considering it against a range of criteria, not just the teacher‘s judgment about 
quality or accuracy.    
Schwartz (2001) put the benefits of self-assessment in concise, toward the 
students’ need, it enables students to develop a deeper understanding of themselves, 
their work, and the material to be learned; become aware of their strengths, needs, 
and progress; value the processes involved in their learning as well as the products; 
set appropriate learning goals and plan ways to achieve them; be active participants 
in assessment and evaluation; develop a positive self-image and realistic self-
concept and take responsibility for their own learning. 
Regarding to the statements above the writer realized the benefits of self-
assessment toward students learning, as she applied it to the students in the 
classroom and she found that they were able to have awareness on what they should 
do in their work. It helps students have some idea of how to go about evaluating 
their own work. The writer agrees that the self-assessment provides feedback to the 
students which allow them to develop their understanding of what the task requires 
and to be planned accordingly for the next work. Shortly, the writer might say that 
the main benefit of self-assessment is the students can have opportunity to review 
their work, both while they are doing it and after it is finished, then it helps them to 
identify their own particular strengths and weaknesses in doing assessment of this 
kind. 
Strengthened by Boud (2000), self-assessment provides students with a 
ready-made structure for doing their work: it tells students which aspects of their 
assignment to assess, and gives some idea of standards of work (i.e. what counts as 
strong and weak performance). By listing a number of aspects of their work which 
they have acquired so far, it also gives them some idea of the basis on which the 
tutor marks on the work.  
The writer findings about the contribution of self-assessment in the 
students’ reading comprehension on narrative text is also lined by the proven of 
previous study on the implementation of self-assessment which is done by 
Armstrong (2013). The research also indicated the effective teaching-learning 
reading appears in the classroom using self-assessment. She did a research as she is 
also as a teacher in Baton Rouge School and she applied the self-assessment to the 
students by letting them got feedback during the learning process. The feedback 
9 
 
form was created to find out what the problem they faced during their reading time. 
As the result, she found that her students clearly showed their obstacles in reading 
and from it the students knew the source of their problem while they were also 
guided how to solve it.  
The second previous study written by Pierce (2014) from Madrid University 
which also supported the research findings in this research emphasized that 
developing self assessment indicates the effect of students learning to become 
autonomous, life-long language learners that can realistically assess their 
proficiency in the different language skills and can communicate this to institutions 
for further education. As in the result of her research with the method is 
quantitative, she showed that self-assessment is more appropriate to reading skill as 
one of the skills in English. It is due to reading is that the processes are internal, 
hidden, and abstract. The implementation of self assessment gave effect to the 
students reading comprehension by which making the hidden processes more 
external and visible, allowing him/her to develop their inner measure of progress in 
learning.  
When doing reading comprehension on narrative text using self-assessment, 
the students could directly recognize what the answers of the questions would be, 
self-assessment in this research provided some criteria were also as a parameter for 
them to check their work of doing reading comprehension on narrative text whether 
their answer has been already right or not yet. In here they assessed their own work 
and got feedback on how to recognize their own needs in learning reading 
comprehension. Therefore, from the experiment, the writer found that the feedback 
is important for the student and self-assessment can do some of the work. As it is 
strengthen by the theory of Nunan & Duncan  (2005:10) about the positive effect of 
self-assessment that when a teacher assigns activities for self assessment, this 
causes students to discover things and draw conclusions about their own work. 
Students in theory create a positive learning environment and are empowered to 
reflect.  
Before the treatment, the writer found in the pre-test many of the students 
did not focus much on their work paper. Some of them who did not understand the 
test decided to ask their nearby friends, instead of finding the answer in the story. 
After they submitted the work and the writer checked it out, she found almost of 
them answered incorrectly in the critical thinking question, as it asked about moral 
value of the story. And many of them answered incorrectly on how to analyze the 
plot of the story. They did not recognize clearly the problem of the story and the 
resolution of it.  
However the writer found some differences of positive respond in students’ 
post-test after they have been given the self-assessment treatment. Where the 
treatment was started by the writer gave the exposure on the LCD contained some 
explanation on how to do reading comprehension on narrative text using self-
assessment by its steps. First, the writer gave the “Brainstorming of The Story” to 
the students, and then followed by the self-assessment activities those were “Self-
Assessment Using Checklist” and “Self-Assessment Using Journal”. Then, the 
students had time to practice comprehending their narrative reading by answering 
essay questions and followed by doing self-assessement due to assess their own 
work for real to get the feedback for their next learning. After passing those twice 
treatments, there was a difference atmosphere the writer found toward them. When 
they were doing the post-test, they looked serious in doing the works. They focused 
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more doing their work and the self-assessment given instead of asking their nearby 
friends like they did before. 
It showed more in their work, when they submitted the post-test, the writer 
found they have already understood and answered correctly in the critical question 
which asked about the moral value of the story. Moreover, almost of them touched 
and answered correctly the questions about the plot of the story. Even used the 
different story, but they could comprehend the plot of the story by answering those 
questions almost 100% correctly. Below are the data of the pre-test and post test 
score of 33 students which is represented with the average score of each elements 
of narrative text in the test items. 
The writer also found that the students enjoyed practicing the self-
assessment. When they answer the essay questions about narrative text, indeed 
there was no need for them to focus on the long text and the vocabulary only, 
because the self-assessment provided them the criteria how their answer will be. In 
conclusion the self-assessment gave the new atmosphere of learning English to the 
students because the students had more chances to be serious doing their work, in 
implied they have already known what to do.  
CONCLUSIONS AND SUGGESTIONS 
Conclusions 
 Referring to the discussion in this research, the writer may propose the 
agreement toward the implementation of self-assessment, that through the self-
assessment, students experienced the real process of reflecting their own work in 
comprehending narrative text and they also got feedback which helped them to 
understand the material better, due to they know their own weakness and strength 
for the next learning. It could be concluded that implementing self-assessment 
techniques does not mean always formly be appropriate and will always work. 
However, students who are given the opportunity to become more engaged in the 
learning process and in assessing their own progress often do respond with 
intelligence, responsibility that students’ sense of self improved, their work became 
more meaningful to them, they became protective of the knowledge they had 
gained, and they began to reflect on what they knew as well as on what they still 
needed to discover. They discovered their own “voice” and developed a deeper 
sense of self. 
 
Suggestions 
 According to the conclusions of this research the writer also gave some 
suggestions to the participants who are potentially influenced toward the 
implementation of self-assessment in reading comprehension on narrative text 
according to this research. First, suggestions for the teacher in applying self-
assessment, the teacher should control the students’ activity. Helps may be needed 
since not all students have confidence in assessing their own work, therefore they 
need to be motivated and guided. Before giving the self-assessment activity, the 
teacher can give the exposure to explain some English words which included in 
their worksheet, due to they are about to assess their own selves, they should have 
not misunderstood the point that they are going to answer. And suggestions for the 
students, due to self-assessment is self evaluation which the students are supposed 
to ask their own self to see their learning progress, therefore the students are 
strongly recommended to do the self-assessment by their own selves by referring to 
their own work.  
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